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ABSTRACT Social studies is seen as a more digestible integrated or interdisciplinary subject by the mode at which
its contents are drawn from certain numbers of subject disciplines. This study seeks to determine the perceptions
of teachers about the concept of integration in social studies curriculum. This descriptive study was carried out with
80 social studies teachers at the junior secondary schools level in Ekiti state, Nigeria. An instrument was used to
establish the extent at which the concept of integration is perceived by social studies teachers. The results of the
study showed that majority of the social studies teachers are not knowledgeable about the concept of integration,
therefore, making its application in the teaching of social studies difficult. The researchers concluded that teachers
should be resourceful and innovative in order to make learning more relevant for the benefit of the child being
taught in the classroom and the nation as a whole.

INTRODUCTION

Social studies is the integrated study of the
social sciences and humanities to promote civic
competence. The primary purpose of social stud-
ies is to help young people develop the ability
to make informed and reasoned decisions for
public good as citizens of a culturally diverse,
democratic society in an interdependent world
(National Council for Social Studies, USA 2010).
The definition of social studies as given by NCSS
has really showcased how the subject should
be taught in the classroom, however, many aca-
demic scholars of social studies did not view
the subject from the angle of an integrating
school subject. As a way of locating the integra-
tive threads that can be found in certain objec-
tives, which are common to several courses, which
require the correlation of facts and broad princi-
ples of theories and problems or which combine
knowledge feelings, beliefs and values (Ajiboye
et al. 2010). Ajiboye et al. did not mention what
should be done with the integration threads after
they have been located in the objectives, which
have been presumed common to the several
courses, of which these objectives are merely sub
divisions within the same discipline.

The teachers’ role in the development of a
child could not be overemphasized as many
scholars see teachers as links that connect stu-
dents to the curriculum they are required to learn
(Dada 2008). Results of researches have also

shown that the mode at which the children learn
really displayed that learning is connected with
life challenges, and this has, therefore, prompt-
ed the teachers and curriculum planners all over
to reassess their methods of teaching the young-
er ones about their society and how they should
be properly adapted (Bamusiime 2010).

Following the above submission, the sylla-
buses and teaching and learning techniques are
being transformed in many nations. Separate
teaching of subjects in especially primary schools
is becoming uncommon so also in teachers edu-
cation institutions because of the adoption of
social studies syllabuses by many countries. It
was supported that the content in social studies
curriculum should be unified as against the teach-
ing of the subject as a separate academic disci-
pline. Separatists’ approach to the teaching in
social studies lessons should be deemphasized
in order for teachers to blend different contents
of academic disciplines into their teachings for
learners’ to be able to grasp knowledge holisti-
cally. It justifies the proper understanding and
application of the integrated mode of teaching
and learning in the schools.

The subject, social studies as a school disci-
pline for the young generations was introduced
basically to enable learners adapt to their envi-
ronment and be able adjust to the stress of rap-
idly changing society, quite a lot of research
findings have reported problems regarding the
methodology used to teach the subject by
school teachers (Abdu-Raheem 2010). The key
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challenge is that teachers of social studies find
it extremely difficult to apply specific techniques
that could help facilitate the realization of the
desired objectives of the subject. Effective im-
parting of social studies knowledge on students
requires a teacher who is grounded with variety
of both content knowledge and pedagogical
from the integrated curriculum of the subject.

Teaching of social studies in schools has
been reportedly difficult because of the inability
of some institutions or teachers to conceptual-
ize the nature of the subject itself. Ajiboye (2010)
further explained that social studies as a school
subject was not clearly understood by count-
less scholars. He noted that several teachers of
the subject are unaware of its contents and meth-
ods, most especially, the concepts of integra-
tion and multidisciplinary thereby making them
impart the knowledge of the subject inappropri-
ately to the learners. Dada (2008) observed that
the difficulty in effective application of the con-
cepts of integration in teaching of social studies
could be as a result of previous training acquired
and the competences on the part of teachers.
The teachers who were certificated in social stud-
ies as disciplines tend to have a better knowl-
edge of its application (integrated approach) to
the teaching of social studies unlike other teach-
ers who are major in disciplines that are related
whose orientation is to view the subject from
separatists’ angle. However, Bamusiime (2010)
identified factors like teachers’ attitude, exami-
nation demands and pressures, curriculum de-
mands, time allocation, instructional materials
and financial factors that make it hard for teach-
ers to effectively apply the concept (integrated
approach) while teaching social studies.

Mutebi in the work of Bamusiime (2010)
pointed out that integration of concepts and
themes are better structured in a span and se-
quence. They liken the span to the width and
depth of a particular topic. Teachers of social
studies need to determine their wideness and
deepness in the teaching of the subject so as to
establish how they should apply the techniques
in classroom teaching. Sequential structure of
social studies curriculum refers to logical ar-
rangements of content that are to be taught at
any level. Thus, the teaching of social studies
requires the use of child-centered instructional
methods among active learners’ involvement,
interdisciplinary and integrative instruction. This
study therefore envisages that proper under-
standing and application of the integrated ap-
proaches in classroom could reduce the notion

of relying heavily on textbooks and lecture/tra-
ditional methods of teaching, which are wide-
spread in the schools.

Research Objective

Social studies curriculum is prepared in a way
that the teaching is made meaningful for those
who imparted the ideas, facts, concepts and gen-
eralizations. The only way by which the objec-
tives of promoting responsible and active citi-
zenship, creating a desire for intelligent, willing
participation in civic and social activities and
developing a knowledge and appreciation of civil
duties, rights and responsibilities could be
achieved is for the teachers to view the subject
as an integrated discipline and teach it as such
in the classroom. Hence, the objective of this
study is to find the extent to which the social
studies teachers understand the integrated ap-
proach and whether it is applied while teaching
social studies in schools or not.

Research Question

To what extent do teachers of social studies
understand and apply the concept of integra-
tion in the teaching of social studies?

Research Hypothesis

The following hypothesis was tested at a
0.05 significant level:

There is no significant difference in the per-
ception of those teachers that are certificated
in social studies and those that are certificated
in disciplines that were integrated into social
studies.

Literature Review

Social Studies Teaching and Learning

In social studies teaching and learning se-
lection of contents is the principal aspect. There-
fore, the selection of social studies contents can
be made from the learners’ experience at any lev-
el, the people’ experiences within and outside
the school community, and the relevant academic
discipline of the social sciences, arts, science
and so on.

A cursory look at the social studies curricu-
lum in Nigeria indicates that considerable por-
tion of both the contents and the course out-
lines are drawn from the concepts, generaliza-
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tions, objectives and method of academic disci-
plines (Dada 2008). This arrangement portends
a bad image for the discipline, as many scholars
believed that social studies has no identity of
its own, and therefore, unable to stand.

The submission above brought about many
suggestions from different school of thoughts.
One suggested the appliance of social studies
being given to the experiences of the people in
immediate community of schools, and teachers
are advice to pick social studies contents of their
respective schools from within the experiences
of the contents be drawn from the experiences
of the people in the immediate society. Another
school of thought was of the opinion that the
selection of the contents be drawn from the ex-
periences of the learners that are in conformity
with the world educational philosophy of child-
centeredness of learners-centeredness. Howev-
er, a more alarming move tends to support the
use of problems approach in the selection of the
social studies contents. The argument posited
is that social studies is essentially a problem-
solving approach discipline and that if the con-
tents are drawn from the learners and people
problems, the social studies education given will
be factual and all-inclusive (Falade 2007).

Whichever approach is used in the selec-
tion of social studies, contents should satisfy
the following conditions:

1. They should be able to make clear contri-
butions to the realization of the educational
goal of the nation.

2. They should be able to meet all the cogni-
tive, affective and psychomotor domains
of social studies objectives.

3. They should be able to provide a variety
of experiences capable of contributing to
the entire development of the learners.

4. The contents selected should be suitable
for all round development of the learners.

5. They should be significant to the real life
of the learners.

6. They should be consistent.
7. Learners should be at the center of the

planning.

Teaching Social Studies through
Integrated Approach

The word integration means the act of bring-
ing two or more things together. In social studies,
integration refers to the consolidating of basic
concepts, facts and knowledge in subjects that

are related from recognizable parts to form whole
during the process of teaching and learning.

Tyler in Dada (2008) views integration as the
horizontal relationship of the various disciplines
within the curriculum to each other, that is relat-
ing what is learnt in mathematics to what is learnt
in science using the ideas generated in the study
of literature to educate the perception of histor-
ic period as relating ideas about historic causal-
ity as it functions in dynamics of community
life. Tyler’s view of integration in this sense is
not different from the concept of subject corre-
lation, which have been advertised in educa-
tional literature but seldom effectively used dur-
ing classroom instruction. The integrated ap-
proach was suggested because of the growing
dissatisfaction with courses provided under sep-
arate subjects that separated students from their
traditional culture and made them to be ashamed
(Nakabugo 2009). He submitted that the trans-
disciplinary approach is in conformity with tra-
ditional African education.

The above observations agreed with Vy-
gosky’s view that learning is socially construct-
ed and that, the society is to provide a blueprint
for the development of a child. The belief that
positive changes have been made towards prop-
er teaching, that the curriculum has remained
structured following the colonial model is a myth.
However, teaching of the subject still remained
teacher-centered and does not allow for a more
realistic and active learning. The absence of in-
tegrative methods of teaching could be the
source of uncreative or poor teaching of social
studies in schools. Integrated knowledge there-
fore helps the learners make effective decisions
about the problem of living, to recognize knowl-
edge from the social sciences and humanities
into new holistic angles and framework, that fo-
cused on the development of effective and pro-
ductive citizenship, it also enables learners to
have a holistic look of the world as an integrated
entity.

Social studies methodology is based accord-
ing to Bamusiime (2010) on the essential princi-
ples that are recommended for its teaching and
learning. These principles include concept of
integration, structured problem-solving interdis-
ciplinary or multidisciplinary and use of learn-
ers’ environment, while various methods, ap-
proaches, techniques and strategies are encour-
aged in the teaching and learning of social stud-
ies, specifically, child centered approaches are
highly encouraged and suggested.
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The Figure 1 indicated that the integrated
approach to teaching of social studies is made
possible through the consolidating of contents
from different subjects to form a body of knowl-
edge. The curriculum also consolidated the aims
and objectives of teaching of the subject, in ad-
dition to different skills, methods, attitudes and
values that are essential for the realization of the
social studies outcomes.

METHODOLOGY

Research Design

The research is a descriptive survey of quan-
titative methods because of the method by which
data was collected through questionnaires in
order to provide answers to the research ques-
tion raised and test for hypotheses with a view
to describing the existing situation.

Population

All the teachers handling the teaching of
social studies in Junior Secondary Schools in
Ekiti State, Nigeria were the population for this
study.

Sample and Sampling Technique

Eighty (80) social studies Junior Secondary
School teachers were randomly selected from
twenty (20) schools for the purpose of this study.

Stratified sampling technique was used to cater
for the gender of the teachers.

Research Instrument

The instrument used for this study is the
Social Studies Teachers Questionnaire on Con-
cept of Integration (SSTQCI). It was developed
by the researcher, and consisted of three (3) sec-
tions. Section A sought for the background in-
formation of the respondents such as name of
school, location, sex, qualification, certificated
discipline, years of experience and class taught.
Section B elicited information on the extent to
which the respondents understand the integrat-
ed approach when teaching social studies in
classrooms, while section C provided informa-
tion on the application of integrated concepts in
the classroom teaching and learning processes.

Validity and Reliability of  SSTQCI

The content validity of the instrument was
ensured by giving it to specialists in the field of
social studies at the university level. The agree-
ment indices of judges’ evaluation using Cohen
Kappa gave a score of 0.90. The reliability of the
instrument was also ensured through trial test-
ing 20 social studies teachers other than the sam-
pled teachers in Ekiti State, Nigeria. The re-
searcher personally administered the instrument.
Meanwhile, the Cronbach Alpha was used to
estimate its reliability, which was 0.72 and 0.72,
respectively for sections A and B.

Fig.1. Conceptual framework showing the integrated approach in teaching of social studies

Conceptual Framework

Social Studies
Curriculum
Contents-subjects

Social Studies
Outcome

Effective teaching and
learning.
Self rellant, productive
and all round citizens.
National
development
Various skills
acquired.

Integrated Approach

Social Studies
Methods, Skills,
Attitudes and Values

Aims and Objectives
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Analysis of Data

Data was analyzed using descriptive statis-
tics such as frequency, percentages and inferen-
tial statistics like t-test to test for the differences.

DISCUSSION OF RESULTS

The results of the study are presented be-
low under the demographic and hypothesis.

Table 1 from the fieldwork of the researchers
revealed that 52 respondents, representing six-
ty-five percent were holders of Education De-
grees while 16 respondents, representing twen-
ty percent were holders of NCE and 12 respon-
dents, representing fifteen percent have certifi-
cates other than Bachelor of Education.

Table 2 from the fieldwork of the researchers
showed that 56 respondents out of the 80 sam-
pled were certificated in social studies. This rep-
resents seventy percent, while 24 respondents,
representing thirty percent were certificated in
related disciplines. However, they still teach the
subject.

 Table 3 from the fieldwork of the research-
ers revealed that 28 respondents were males,

representing thirty-five percent of the sample,
while 52 were female, representing sixty-five per-
cent of the total respondents. This will enable to
test for the differences in the perception of male
and female social studies teachers.

Research Question 1

To what extent do teachers of social studies
understand and apply the concept of integration?

 Table 4 from the fieldwork of the research-
ers revealed that 18 respondents, representing
22.5 percent claimed that the statements were
true, 29 respondents, representing 36.25 percent
partly agreed that the statements were true while
33 respondents, representing 41.25 percent be-
lieved the statements were not true. By implica-
tion the results indicated that majority of the
teachers handling the teaching of social studies
at the junior secondary schools were ignorant
of the fact that integrated approach could be
used or applied in teaching social studies. How-
ever, a sizeable number of teachers established
that they apply integrated approach while ma-
jority of the sampled indicated that they impart
the knowledge of social studies through the use
of traditional methods. This finding was in agree-
ment with the submission by Bamusiime (2010)
that teachers in the classroom do not use or
apply the integrated method of teaching while
teaching social studies to the learners.

Hypothesis 1

There is no significant difference in the per-
ceptions of those teachers who are certificated
in social studies and those that are certificated
in discipline related to social studies but teach
the subject.

Table 1: Respondents’ distribution by academic
qualifications

Qualification Frequency Percentage

NCE 16 20.0
B.ED 52 65.0
Others 12 15.0

Total 80 100.0

Table 2: Respondents’ distribution by certificated
disciplines

Disciplines Frequency Percentage

Social Studies 56 70.0
Non Social Studies 24 30.0

Total 80 100.0

Table 4: Teachers understanding and application of the concept of integration

Variable True Partly  true          Untrue       Total

Teachers certificated in Social  Studies 11(19.0) 21(38.0) 24(43.0) 56 (70.0)
Teachers not Certificated 07(29.2) 08(33.3) 09(37.5) 24 (30.0)

Total 18 (22.5) 29(36.25) 33(41.25) 80 (100.0)

Table 3: Respondents’ distribution by gender

Gender Frequency Percentage

Male 28 35.0
Female 52 65.0

Total 80 100.0
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Table 4 from the fieldwork of the researchers
showed that the t-test result is 0.923, with df =70
and P > 0.05. This means that there was no signif-
icant difference in the perception of those that
were certificated in social studies about the con-
cept of integration and those certificated in relat-
ed disciplines but handling the teaching of social
studies. Therefore, the null hypothesis is reject-
ed. The result of this study agreed with the work
by Kristin (2013) that elementary teachers’ per-
ception of teaching of social studies through his-
torical fiction using Google Lit trips were the same
irrespective of their area of specialization.

CONCLUSION

This study concludes that most of the teach-
ers handling the teaching of social studies at
the junior secondary school were not knowl-
edgeable about the integrated approach to the
teaching of the subject, thereby making its ap-
plication in the classroom difficult. Schools were
still characterized with the traditional method of
imparting knowledge, values and skills, and
therefore putting the child and the nation at
disadvantage.

RECOMMENDATIONS

Based on the findings of this study, the fol-
lowing recommendations were made:

1. Teachers of social studies should be imag-
inative and innovative to ensure that what
they teach the learners is well understood
for their benefits and the benefit of the
nation.

2. Emphasis should be placed on quality de-
livering of knowledge, values and skills by
maintaining learners’ interest in each les-
son. Teaching should be learners’ centered.

3. Teachers in training should be grounded
in the Social Studies Curriculum develop-
ment so as to be aware of the aims and
objectives, which the curriculum aims to
achieve.

4. Teachers should be motivated to teach
social studies in a more practical rather than
theoretical way. Learners should be en-
gaged with tasks individually and in
groups so as to help them reach meaning-
ful decisions and conclusions.

5. Workshops and conferences should be or-
ganized for teachers of social studies, both
in training and classrooms periodically to
assess and review (where necessary) the
progress of social studies teachers and
come up with proper recommendations.
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